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CHAPTER

Concept-based learning
(CBL) in language A

Concept-based learning (CBL)

What is the point of a language A class, or language and literature, language arts,
English or whatever name you call it? What is really at the heart of what we teach?
Although we sometimes rightly focus on essay writing, canonical novels or grammar,
the purpose goes beyond the skill or the ability to create discourse within an academic
realm. We are looking at languages of human communication over time and
discovering how to use them as tools to share in our human experience, to appreciate
the beauty around us and to engage in debates about ideas. Language A courses
should accomplish two main tasks: to appreciate literature as an art form and to help
students find their voice.

The Indian-born British novelist Salman Rushdie once explained the vast reaches of our
discipline: ‘Literature is the one place in any society where, within the secrecy of our own
heads, we can hear voices talking about everything in every possible way’ (1990). Literature is
our place to explore ourselves and the world around us, so there is no reason why it cannot
be meaningful to anyone.

Language A courses have been historicized and constrained for ages. Not long ago, we
began to hear minor voices and new perspectives while seeing new types of texts in
our classrooms. Recently in the International Baccalaureate Diploma Programme

(IB DP), our curriculum has truly been let free. The IB is joining the movement
toward concepts.

‘Not concepts’, you might be thinking. ‘“Wishy-washy, floaty ideas that do not really
accomplish any kind of rigour or knowledge in your English A, Japanese A or Spanish
A course. We already have so much added to our plate — text types and genres, works
in translation and time periods — how can we ever teach something meaningful
anymore!’

But this is precisely what conceptual learning can be with the right type of structure to
back it up. In its reliance on content and skills, it creates a meaningful learning experience
for your students that more readily moves beyond the classroom walls. The term was
coined by H. Lynn Erickson in her book Concept-based Curriculum and Instruction for the
Thinking Classroom (2006), where she passionately and strategically lays out a way to use
this method to achieve ‘big ideas’ and ‘synergistic thinking’.

More on that later, but for now, we can understand Erickson’s model as one that
brings together skills and content as building blocks toward understanding ourselves
and the people and world around us. To achieve these deep, purposeful ideas, both
the skills and content must be mastered. To develop a point about new definitions of
gender in the world, a language A student needs analytical skills to provide textual
examples, language skills to express the idea and organizational skills to complete
the essay or speech to present his or her ideas. Further, the student needs the
content: texts with rich details, examples from different philosophical perspectives
and writers from different cultural backgrounds. The skills we teach should help
students find content even beyond that which we provide in the classroom or as
extension resources. The texts we analyse and discuss should help students improve
their language and literacy skills. Thus, a reciprocal arrangement between skills and
content should be a constant in our CBL classrooms.
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Skill blocks build the walls, and content bricks create an arch; together they bring us
stability toward timeless conceptual understanding. (Split, Croatia)

The IB has used CBL in the Primary Years Programme (PYP) and Middle Years
Programme (MYP) for years. Because the nature of these curricula is not prescriptive,
there has always been the danger that CBL could indeed be dumbed down, creating
ineffective, lazy approaches to teaching. But the schools who have researched and
developed strategies, engaged in workshops with Erickson and layered in specific skills and
content that students need to learn, have created successful programmes. Concepts can
elevate the motivation in your classroom and the ideas and skills — the full knowledge base
— your students take with them when they graduate. It takes planning and consideration
to create and be challenged, to design something that helps students get to the next level.
The autonomy of the curriculum can be a challenge, but a welcome one.

Another negative preconception of CBL classrooms is that the expertise of subject area
is taken away from teachers. Again, the reality is the opposite. For a deep and purposeful
understanding of literature and language, and their use in our lives, we need highly-
trained teachers with strong academic grounding in these areas with a desire to continue
expanding their knowledge base. But we also need teachers who can put the knowledge
into play, who can engage students with it dynamically, giving it meaning. With the
more creative shape our courses are moving into, you have more agency and autonomy in
designing what you need to reach your students.

You might be reading this book from a variety of perspectives. Maybe you are an
experienced IB DP language A teacher looking for new ways to organize your course.
Maybe you are new to concept-based learning and have no idea why IB has decided to
g0 in this direction. Maybe you have read the new guide and are stuck on where to begin
changing your course. Maybe you are new to teaching either the language and literature
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or the literature course, or perhaps you are completely new to IB DP! You know how to
teach, but there seem to be so many things you need to do well with this DP course. You
want to be creative, but you want to prepare students effectively for the exams.

This book is designed to help any of you navigate the new IB DP language A courses.
The learning outcomes and assessments have been streamlined for the language

and literature and literature courses, to understand both and allow you dexterity in
your teaching and the courses you can offer. This book is an interpreter of the IB
guide: a primer on creating your course, organizing your syllabus and approaching the
preparation of students for assessment. But more than that, this book hopes to help you
make your course come to life.

This book may also offer a resource for those working in isolation in a small DP
programme, helping students with self-taught language A courses or working in a
language that is infrequently taught. While the examples here are from English-focused
curricula, they include texts in other languages and activities and timelines that would
be useful for any language, as well as valuing a multilingual approach in your classroom.
The course guides are exactly the same for any language and the new IB online text

list streamlines the old multiple prescribed list of authors (PLA) and single prescribed
literature in translation (PLT) into a single source. We are often working from the same
texts in different languages. Leading several workshops for my current school’s Mother
Tongue programme (language A teachers in a variety of languages — Chinese, Italian,
Arabic, French, Greek, etc) opened my eyes to the way we can all collaborate. There may
be slight, though important, differences in ways of approaching reading and writing, with
some variance in what examiners will be looking for in written papers, especially with
regards to writing style. However, my hope is that this book unites us in creating a global
multilingual dialogue of teaching the IB DP language A course and shall offer several
avenues where this dialogue may be realized.

DP language A now

Although some may fear a constraint in CBL, the IB DP language A courses conversely
now have more freedom: more choice in the texts you teach and fewer assessments to take
up your teaching time. What will you do with the extra time?! You have a lot of choice,
and for this reason, it is even more important to have a structured idea of where you will
oo with your students, although it is also important to maintain adaptability and flexibility
within this structure.

Some teachers have experimented with a conceptual and inquiry-based approach to
teaching these courses in the past, but it has not been a requirement until the 2019 guide
for the 2021 exams. The IB now provides a loose framework that must be adhered to in
this vein, but I offer further consideration to develop these aspects in your classroom in

a meaningful way. Chapter 3 goes into more detail here, especially for those who have
not used CBL as part of the MYP or the American Common Core. However, even those
who have done so may need guidance in applying it to the DP. I propose sample syllabi,
unit structures and lesson plans to help you use CBL effectively and dynamically and go
beyond the seven major concepts required of IB, in both language A courses.

The course now also aims to include more international-mindedness, reflected in greater
use of works in translation with flexibility in how you use them. You can take this as far
as you would like. Along the way, I propose areas for this development, but I hope that the
dialogue includes you in the future — that we visit each other’s schools, engage in dialogue
online or at workshops and learn ways to include different languages and cultures in
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our classrooms. In this book, we investigate the use of texts from many countries and in
many languages, and we also take a careful look at developing perspectives from around
the world. Additionally, we begin to understand that there are different cultural methods
in using language to produce texts at a word, sentence and holistic level; a Turkish or
Japanese examiner will view a Paper 1 commentary slightly differently from a French one,
and this is not wrong. Although we cannot investigate each language and cultural method
of text production here, I offer further resources and ways to ensure you are giving the
students the right advice in your language A course.

Global issues are also a part of the new course, required as a component of investigation in
assessment. However, rather than have categories (like MYP), the course allows students
and teachers to investigate any global issue, although the IB suggests categories to guide
you. The conceptual focus areas that I break the course units into in Chapter 3 allow for
an easy entry into these issues. They are the big ideas that come from using skills and
content. A global issue can be related to individuals, societies, humanity, nature, the
universe ... essentially, they are the conceptual understandings made into a tight phrase
that can be explored, in this case, through literature and related language A course
content. Examples include:

m one’s ability to love

m the effect and legitimacy of civil disobedience in political change
® the meaning of life

m the purpose of nature in our lives

m  what the possible existence of parallel universes means for an individual.

They can be ‘hot topics’, those that are currently in the media and on Twitter feeds, or
they can be timeless debates and questions.

The global issue by nature is one that will have connections to other subjects and
especially the theory of knowledge (TOK) course, which aims to bring together different
subjects of the DP. Students explicitly select and explore a global issue as part of one of
the assessments in DP language A. You will additionally investigate many global issues in
class, giving your students motivation to become stronger in their use of skills and content
in language A. Global issues make the course meaningful: they go beyond the classroom,
linking what students are learning in the media, everyday observations and future
endeavours to the texts they are studying.

Further, the course now aims to include more explicit reference to the IB core: the
extended essay (EE), theory of knowledge (TOK) and creativity, activity, service (CAS).
These connections are rather fluid in the language A course by nature of similar
assessment to the core components. Core connections are integrated throughout this
book and can be used as points for unit design and lesson ideas in your classroom. Many
of you may also currently be, or aspire toward being, EE supervisors and TOK teachers,
while nearly all of you will supervise a CAS activity or project. | highly recommend all
three. They are fun ways to get to know your students more, work with new ideas and
expand your understanding of the purpose of the IB Diploma. If your school treats these
core elements as ‘add-ons’ or ‘extra points’, please try them out yourself! Find ways to
make them meaningful and engaging. They can be the best part of a student’s academic
experience if done properly and creatively. Although CAS is not assessed for point value,
the new global issues focus helps students consider the impact of their activities in relation
to what they have learned in the classroom.
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Finally, the approaches to teaching and learning (ATT and ATL) required explicitly in
the MYP are becoming a part of the DP, though the connection has been documented
as far back as 2014. The IB website keeps a document published from a conference in
that year by Jenny Gillett that concisely and clearly explains the way ATT and ATL are
designed to improve students’ conceptual learning and allow for real-world transference.
ATT are comprised of teaching methods that use inquiry, CBL, local and global contexts,
collaboration, differentiation and being informed by assessment data or feedback. ATL
are divided into five learning skills categories, all with further breakdown for MYP units
that you can access on the IB website: social, thinking, research, communication and
self-management. All of these AT T and ATL areas are interwoven throughout this book
when appropriately connected to the learning.

These learning skills and pedagogical practices are, no doubt, methods you are using
already. However, you may be teaching them implicitly or assuming students have
certain skills that they need to develop further. Short, focused, explicit instruction
can help students understand how to use these skills. Further, if the load of developing
the skills is divided among subject areas, they become easier to teach and more
transferable. For example, if you know the Individuals and societies teachers have
been working with Socratic seminars to develop critical thinking and oral expression,
you can simply reference it and dive right into the activity. If a science teacher has
taken students through developing research strategies online on Evernote or Diigo,
for example, you can have students use the same online account with a new topic/
folder to keep track of an inquiry for a topic in your classroom. These skills will help
students go deeper in their IB DP curriculum as a whole and give them valuable skills
to use at university or in jobs in the future. They are half the building blocks in the
Erickson model of CBL and, therefore, much more than an add-on tick box for your
unit planning.

» Embedding best practice

INTERNATIONAL MINDEDNESS

Look for these purple boxes for connections to multicultural and multinational
perspectives and using multilingualism in your classroom. These boxes will also focus
on explicitly international topics like translation.

GLOBAL ISSUES )

These green boxes will contain explicit connections to global issues, which will
be embedded in nearly everything you do in the course. Here, you will find ways to
make the global issues more explicit in your classroom with ideas for your students to

take action.

A yellow box will contain a core connection. Here, there will be ideas to
explicitly link your course material to the EE, TOK or CAS, ideally making both areas
more meaningful.

ATT & ATL

m Blue boxes will expand on ATT or ATL skills, though they will also be

embedded through course and lesson design. ATT you see here might be
labelled as inquiry, differentiation or extension. ATL will be linked to the MYP
keywords to define the area of learning skills.
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W A quick look at DP language A

The following visual is a way to imagine the IB DP language A course, bearing in mind all
the key components we have just gone through. By the end of reading this text, you will
have a deeper understanding of each key area in the diagram as well as tools to help your
students access these parts.

IB subject and core knowledge

Cultural perspectives
IDENTITY

CULTURE

Critical lenses

CREATIVITY
e
Pe COMMUNICATION o9
rsonal knowledge PERSPECTIVE W« )
TRANSFORMATION )
Context REPRESENTATION

How the elements of a language A course interact

The drawing represents a student’s iris divided into ‘skills’ and ‘content’ — the two building
blocks needed for conceptual understanding — as a yin-yang shape. Each requires the
other to look outward. The vision toward the world is one shaped in a triangular prism
by the three language A areas of exploration that the course is broken into, while the
scope is additionally influenced by critical lenses, IB subject and core knowledge, cultural
perspectives, personal knowledge and context. All of these areas lead outward to deeper
and better understandings of global issues (anything about the world around us) as well
as knowledge in general. This knowledge might be about ourselves, a group of people, a
particular place, or humanity as a whole. In this way, students have the tools to be their
own philosophers and advocates. They should be able to read texts with much greater
purpose after leaving your classroom.

Comparing the two language A courses

This book addresses teaching both the literature and the language and literature courses.
The shared dialogue is made possible by the streamlining of the courses, allowing more
opportunity for teachers to move between them. It should facilitate a revival of the
literature course that some students (and teachers) see as outdated or more difficult in
comparison. To understand how we can move ahead in this collaborative fashion between
the courses, we need to understand briefly where they came from and why some people
may have biases one way or the other.

There used to be an A2 and an Al course. A2 was for students studying in a language

A that was not their mother tongue but with enough command to place them out of the
language B course. Both Al and A2 had Standard Level (SL) and Higher Level (HL)
options available, so rather than a level of course, the designation was about a level of
language skills. A2 had literary elements, but also focused on more everyday texts and
conversation strategies. In 2011, A2 became language and literature and Al became
literature, again both with SL and HL options. Language and literature was now meant to
be at the same level of language skill as the other, but either the background of the courses
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or part-way focus on shorter mass media texts may have been a self-fulfilling prophecy.
Most teachers and examiners (and students) will tell you that they saw a higher level of
work and language skills in the literature courses.

In the 2019 DP guide, we keep the two names from 2011 with the SL and HL level
options in each, but much has been streamlined. The learning outcomes are exactly
the same, as are the assessments (except for literary forms and text type, which we
will look at later). The three big areas of exploration, their adjoining questions and
seven key concepts are also the same for both courses. Therefore, some of the issue of
hierarchizing the courses should be taken away. True, you have to study more works of
literature in the literature course, but the other course requires a greater array of non-
literary text types. You can and should go as deeply into purpose, critical theory and
textual analysis in either course. The choices now should be simply about content focus
areas, enabling teachers to teach more freely between the courses and students to be
given more freedom in their course selection. The same is true for the literature and
performance course, but we will not be investigating it in this book.

Why and how do students choose different courses! When advising students, I usually
ask them to go with what they enjoy the most. In fact, any of the four language A courses
in this book can prepare students for subjects (majors in the US) in English literature or
other related fields. Of course, students planning on this focus would be better served
through the HL course, which allows them to read more widely and get more feedback
on their writing. However, aspiring journalists need not feel that they ‘should’ take the
language and literature course if they are drawn to a deeper study of literature; several
successful journalists [ know closely consider their study of literature to be what made
them better writers. Others prefer the very focused approach to professional text types.
For example, some in PR and advertising say that from an early stage, their focus on visual
and subversive content, as well as structural layout, has given them an edge in what they
do and in acquiring the necessary internships to secure a job after tertiary education.

Further consideration depends on requirements of the universities, or other programmes,
that students plan to apply to after high school. In the US, grades, teacher references and
college essays rule applications. Therefore, an aspiring journalist may have the freedom

to pursue whatever interests him or her at the time, often not deciding and declaring
until the end of the sophomore year at university. In the UK and most European system:s,
your subject is declared by the autumn of senior year in high school, and is somewhat
dependent on the IB DP course choices (or A levels, etc) you made back when you were as
young as 15! There are ways to make changes later, but it can become costly and difficult.
Some Asian university systems have a hybrid between the two, with a sort of foundation
year that offers freer movement between majors or subjects. Another option is to wait and
take a gap year, which gives the student more time to decide.

The point here is that to help students choose the right language A course, you might
have to understand their university options. If you are at an international school, it is
likely students are looking at different countries, not just different types of universities.

Do they want to go to the US, and can their parents afford for them to do so? Do they
want to apply to several countries? Will they have ‘predicted grades’ (on IB DP assessment)
they need to achieve to get an offer! This is also a job for your DP coordinator and school
counsellor to help with, so you may want to ask them questions if you do not understand.
Sometimes just knowing what questions to ask the students will help them to be more
introspective about their choices.
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The reality is that you will probably get some overall ‘weak’ students in your HL
language A classes, especially in the language and literature course. This is because
some of the students simply cannot handle the mathematics skills required for HL
mathematics or science. The language and literature course has fewer ‘long texts’
than the literature and is viewed as more practical (though I always ask students to
consider that they will need to know many text types in the language and literature
course that are unrequired in literature). In any case, some language A teachers feel
used or offended that weaker students are funnelled into their HL courses. As long as
no one is judging your performance based on your course average, please see this as
an opportunity! The student will have more hours with you during the week, you can
provide more feedback on their written and oral work and you can more effectively
guide them through reading strategies. This advance in literacy might help them in
all their areas of study.

Additionally, I often find that many of the ‘weak’ students have different kinds of
perspectives and understandings of the world that can help the entire class. If they
are listened to and given positive feedback on their ideas, they will be able to assert
their opinions and work with the class toward greater conceptual understanding

of global issues. Literature is, after all, a reflection of the human condition. This
condition includes all academic levels of achievement. Some famous authors were
terrible at their language A classes in high school — Benjamin Zephaniah is a famous
example. Illiterate and dyslexic, he finally found his voice in prison and went on to
become a novelist, poet and writer for The Guardian (‘Young and dyslexic? You've got
it going on’, 2015). Often, it is the weak students who need you as their teacher the
most. These relationships can be the most rewarding, but we also need to be realistic
with students from the start about their grades. For example, over-predicting a grade
when a student applies to universities in the UK can leave them without options for
university. It is a fine balance, but one that is not difficult if honest communication
is maintained between student and teacher.

Likewise, an SL class can often have the ‘best’ students at your school. I found this to be
true at the school I was working at in Hong Kong, where many students were pressed into
business and science focuses and left English to SL. The SL classes had students who were
excellent writers and critical thinkers, many working toward, and earning a grade of, 7.

Overall, the class is what you make of it with your students. As a careful conductor, your
classroom will come alive, creating a language you all share, and your students will teach
you things you could never imagine.

What can students get out of these courses?

The structures of the IB DP language A course are now minimal, but the learning
outcomes are vast. You have the power to make the learning experience for your students
come alive: giving students tools to use to enrich their lives; helping students achieve
literacy skills and grades to get into the right programme after high school. In each
chapter, you will learn practical ways to achieve these goals and ideas to move forward in
your own direction, all within the parameters of the IB requirements. The content of each
chapter is outlined below.
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W Organizing your language A Diploma course

The first way to make sure students achieve the learning outcomes set by IB is through the
design of your course syllabus. The design has a lot of choice. Chapter 2, Organizing your
language A Diploma course, aims to make those choices more structured, so that you can
carefully consider what will help your students to end up with the course aims below. You
may notice how these aims link to concept-based learning as well as the IB learner profile
and core. If you are new to these areas, you should understand the connection by the end of
the book. The outcomes are the same for both courses, SL and HL, and are set by the IB.

B Course aims
The aims of the course are as follows:

1 Engage with a range of texts, in a variety of media and forms, from different periods,
styles and cultures.

2 Develop skills in listening, speaking, reading, writing, viewing, presenting and
performing.

Develop skills in interpretation, analysis and evaluation.

4 Develop sensitivity to the formal and aesthetic qualities of texts and an appreciation of
how they contribute to diverse responses and open up multiple meanings.

5 Develop an understanding of relationships between texts and a variety of perspectives,
cultural contexts and local and global issues, and an appreciation of how they
contribute to diverse responses and open up multiple meanings.

6 Develop an understanding of the relationships between studies in language and
literature and other disciplines.

7 Communicate and collaborate in a confident and creative way.

8 Foster a lifelong appreciation and enjoyment of language and literature.

You will notice that some of the above aims are clearly skills focused (2, 3, 4, 7), some are
content dedicated (1, 8) and others are about transference and real-world connections

(5, 6 and 8 again). In this way, you can understand how they would fit into the illustrated
model of the course (page 7), one that plays on the interconnection of all these areas
toward a conceptual understanding. Often as subject-specific teachers, we have a default
to focus on the content more than anything else. The IB is moving us in a different
direction. While we should not abandon our deep understandings and passions for our
subject, we need to realize two shifts in mindset: they can only be useful through the
application of essential skills, and our content is not contained in a fixed vessel — language
and literature are living and breathing forms of artistry and communication.

Developing a concept-based learning course

In Chapter 3, we begin by taking a closer look at developing a concept-based learning
course. Concepts are big ideas that bring together content and skills for deeper
understanding. They should answer the question: ‘So what? In other words, what is

the greater purpose in learning the components of the language A course? How does it
relate to other subject areas? Concepts can make the course content come alive, creating
motivation in your classroom. Students want to learn more about the world, humanity,
society and themselves. They are naturally curious. These concepts allow for deep
discussion and understanding that is designed by you but is largely student driven. Beyond
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[B designated concepts, we understand how to create units linked to conceptual focus
areas, texts and assessments and how to make CBL lessons. Sample syllabi and plenty of
text suggestions are given in this chapter.

' Using critical theory

In Chapter 4, you will learn ways to help your students understand texts from different
perspectives, which in turn leads to a deeper understanding of concepts and global issues.
Ultimately, the chapter presents skills of analysis. Teachers have long been experimenting
with the use of theory in the classroom; some do so explicitly and some implicitly, drawing
from theory to shape a lesson. This chapter allows students to use the tools themselves;

it gives them power in understanding the world in different ways and it challenges them
to see new things and to read extension texts of university-level study. Further, it does

not suppose one should read from a particular view and instead allows students to access
several views to make comparisons and merge findings toward their own creative reading
of the text.

W Developing student writing and speaking

In Chapter 5, we look at developing student writing and speaking through a conceptual
framework. While writing and language skills are components of all coursework for the
DP, the language A course has an especially careful and explicit connection, allowing
opportunities for students to find their voices. Rather than the burden of writing, this
chapter helps you to change the attitudes of your students to see writing and speaking

as powerful tools. They are also, of course, necessary components of assessment in these
courses, so students may be dually motivated. The chapter looks at foundational structures
and guidelines to use as springboards, allowing students to follow with their own
creativity, but always with the focus that good ideas only come through to the audience
when they are clearly articulated.

W Approaching assessments

Chapter 6 focuses on approaching assessments. It provides ways to shape your units and
lessons toward success in the IB assessments as well as formative work to help students get
there. There are examples of how to guide students through the process of the assessments
as well as some exemplar material, though more of this is available in other books in this
series. The focus is mainly on practical ways to help students develop lines of inquiry

and an understanding of global issues which are needed for the assessments. Essentially,
we look at how the conceptual method leads to better student work, which should be
rewarded in their marks. It also includes an explanation of the examination process to
help you understand it, so you may also relay this information to your students or perhaps
choose to become an examiner yourself.

B Assessment objectives

Like the course aims, the IB has set identical assessment objectives for both courses:

1 Know, understand and interpret:
® arange of texts, works and/or performances and their meanings and implications
m contexts in which texts are written and/or received
m elements of literary, stylistic, rhetorical, visual and/or performance craft

m features of particular text types and literary forms.




Language A for the IB Diploma: Concept-based learning: Teaching for Success

2 Analyse and evaluate:
® the ways in which the use of language creates meaning
m the use and effect of literary, stylistic, rhetorical, visual or theatrical techniques
m relationships among different texts
m ways in which texts may offer perspectives on human concerns.
3 Communicate:
m ideas in clear, logical and persuasive ways

® in a range of styles, registers and for a variety of purposes and situations.

@ Beyond the classroom

Finally, the conclusion in Chapter 7 brings us outward again from the course, helping
you and your students find meaning in what you have accomplished over two years,
besides exams and grades for university. The course can be as powerful as you make
it, or as straightforward and boring as you allow. However, if you correctly move
toward inquiry and global issues, you are already going in the right direction. The
final chapter offers further considerations for your classroom, such as incorporating
multilingualism, engaging in the mind-body connection and empowering students
through action.

W Everything and nothing?

You will create a classroom of many texts and languages, but not one that feels
overwhelming. Impossible, some will say. We are not just the four classical genres anymore
(fiction, non-fiction, drama and poetry). Now we are much more: linguistics, advertising,
podcasts, spoken word poetry, journalism, television, film, graphic novels, adaptations,
social media, hypertexts, multimedia, critical theory, epistolary texts ... the list goes on.
With the added focus on inquiry and conceptual learning that might take you and your
students to related historical and philosophical or religious texts, you may feel like you
have suddenly been left in the middle of the Pacific Ocean.

The answer overall is that we cannot help students understand and master all these areas,
but we can give them tools that are transferable, and we can get them excited about
investigating further, either at university or on their own. If we approach these texts

and topics as opportunities rather than burdens, we can make a meaningful, selective
curriculum throughout the secondary school experience. We can help students then read
widely to understand and appreciate the world and themselves, and we can help them
find their written and spoken voice to express these ideas outward. Everyone wants her

or his course to be dynamic, but sometimes we let time or lack of understanding rule our
domains. I hope this book gives you practical advice you can use right away to make your
classroom engaging, enjoyable and meaningful for both you and your students.




CHAPTER

Organizing your language
A Diploma course

Using the DP guide and My IB

The DP language A guide is your first reference point for the course you are teaching.
Some of you will already be familiar with it in detail. Others may have skimmed
through it, felt a bit overwhelmed, and then simply asked their department heads or
colleagues for advice rather than going back to the guide. It is not an enjoyable read, but
it is necessary. It presents all the requirements of the course in detail, while this book
and workshops you may have been to present ways of working with that structure to
create something in your classroom.

Here is my advice: read the guide! Read it thoroughly with highlights and notes, questions
and folded pages. Keep it on your digital desktop or print it and keep it within reach on
your desk. Read the section of the guide you are working with each time you teach the
course. So often, we forget or assume, we mix up this course with the last one, SL with
HL, or language and literature with literature. The latter was truer with the previous
course, where slight differences in the timing of the individual oral commentary, for
example, meant you might have allowed a couple of minutes of extra time to students and
created automatic point deductions. These were honest mistakes but ones that could be
avoided by re-reading the guide.

Now because of more freedom in the syllabus, there is less room for these mistakes, but the
guide is still a useful framework and tool. It may also remind you of what you can

example, a colleague may claim that the learning portfolio must be on a digital platform.
This is not true (and I explain later why giving choice and perhaps a mixed platform could
be better for your students). The guide allows for any kind of portfolio, but we start to see
things as truth when enough teachers are doing them. Alternatively, your school may
determine department policy within the course: when you complete certain assessments,
how you do the portfolio, which assessments count for the course grade, etc. These can

be useful stratagems based on your cohort of students, the structures of the school and
perceived fairness from students and parents. However, you should know where there
might be flexibility that can be changed in the future.

® My IB
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The My IB homepage

You can always find the latest version of the guide on My IB, an interactive website for
IB teachers. You would find this in the Programme Resource Centre — DP Resources
— Studies in language and literature. Sometimes amendments are made based on
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unintentional confusion or ambiguities in the original guide. The text and author lists to
choose from can also be found here as well as further teacher support materials, including
exemplars, discussion boards and teaching tools. Especially because things change, and
also to empower all teachers to take ownership of their work, every IB educator should
check in as frequently as time allows and share information with colleagues.

Before you can access any of this, you need to obtain a login. You can do this by
registering and requesting acceptance, which will in turn go to your DP coordinator.
(There are also sections for MYP and PYP on the same website, so you can register once
for all and simply click on the areas of the school that you may need to access.) Once you
have approval, you can create a profile, as detailed as you like.

The forum (Programme Communities — Discussions — Diploma Programme — DP
Studies in language and literature) is an interesting place to get ideas and answers. Some
teachers are frequently on the site and ready to provide their answers. Remember, however,
that these responses will not be official from IB. Rather, think of them as idea generators
and ways of bouncing ideas off other colleagues. You might ask if someone has had success
teaching a particular text for Paper 2 and what strategies they have used. You might also
ask what pairs well with a certain text. You might ask how other schools are addressing
the learner portfolio. People will respond, but like any blog with comments, just be careful
whom you trust. If you work at a small school, or perhaps if you are the only language A
teacher at your school, you may find this forum especially useful. A lot of the coffee talk
about ideas that we have in our shared offices or at the start of happy hours in the staff
room can take place online. The forum is not exceptionally organized, but it is better than
the one on the old site. So, if you gave up a few years ago, please go back and have a look!

Beyond the forums, if you really need an answer to a question about the course or a
particular student, use the IB Answers feature through the home page. You may have a
question about details involving a transfer student or a student’s learning disabilities (though
this may also be handled by your coordinator). Often with language A, the questions are
about texts. For example, a Swedish A teacher [ work with was unsure if she could use a very
short play called Idlaflickorna (Association Idla, though not available in English) by Kristina
Lugn. Even though she is on the PLA, the pagination limits are somewhat vague in text
selection. We wanted to make sure the students would not lose points when their work was
assessed, so I helped her use IB Answers for the first time. Eventually we got a satisfactory
answer and she was pleased to be able to teach this gem of a text. (She kept the email just
in case she was questioned in the future. On rare occasion, you may receive conflicting
information, even at this level, so it is useful to hold on to your evidence!) Sometimes if the
same questions come up, they are published on the site for all to access.

Additionally, you can get more information on My IB about the IB core: extended essay
(EE), theory of knowledge (TOK) and creativity, activity, service (CAS). The first two
components combined make up three points of the IB’s potential 45 marks, while CAS is
a pass/fail portfolio. The EE can be completed in any subject or world studies, which many
language A teachers end up supervising. The 4000-word research paper allows students to
follow a line of inquiry that interests them. TOK is usually a taught course that looks at
epistemology through all subjects (or areas of knowledge — AOK) and through the ways
of knowing (WOK). Additional components that include perspectives, ethical lenses and
knowledge questions have valuable connections to your language A classroom. Add these
two elements of the core to your profile even if you do not supervise or teach them. You
will see connections throughout this book in yellow to help you get started, and you can
seek further information on My IB for anything you want more detail on. [ recommend
you at least get a rough idea on each of them if you do not already, or if your school will
not be providing a training session.
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Finally, you can learn more about professional development (PD) opportunities through
the IB site. The searchable list of workshops is valuable and varied and is available to see
without login. Additionally, the forums provide a reference point for educators to share
their own PD, or to guide others toward conferences and workshops like Learning 2.0,
ECIS (Educational Collaborative for International Schools), InThinking, etc.

W Other resources

In addition to the IB resources listed in the previous section, I offer further resources
throughout the book. These include resources both related to content development and
understanding, as well as digital tools to help with ATT and ATL skills.

This book is accompanied by four companion texts from Hodder Education for students and
teachers: English Literature for the IB Diploma; Literary Analysis for English Literature for the IB
Diploma: Skills for Success English Language and Literature for the IB Diploma; Textual Analysis
for English Language and Literature for the IB Diploma: Skills for Success. This is a coursebook
and skills development book for both literature and language and literature courses. Further
content resources and curricula links are woven throughout all books.

Finally, [ invite you to virtually connect with me in a network of idea-sharing aiming for a
future of better educational models through the conceptual framework. You can find ideas
and ways to connect on my website, Conceptual Literature: www.conceptualliterature.
com. Further annotated resources are available on the website.

Even with My IB and other resources to help you with ideas and further PD, I advise

at this point you start by only reading the IB guide. Anything else will be ideas of
interpretation. You do not want to funnel yourself early on into a singular mindset.
Instead, read the guide and keep it somewhere handy, then read on in this book. Rather
than prescribing what you should do, I shall offer ways of opening up the course to
possibilities. Rather than worrying about the stresses of assessment, we shall work toward
an attitude that assessment is a meaningful part of the students’ experience, one that
research has proven helps students use stress in a positive way (Damour, 2018).

First, however, we start by organizing the information you need to get started with your
syllabus. You and your students will want to know in August or September where you

are going over the next two years. What is the purpose of your journey? Although you

can take pit stops and re-route the direction, everyone wants to know the destination.
However, the full impression of the language A course, just like an excursion, can last well
beyond that initial end goal.

Texts and parts

Let us begin by making sense of all the requirements and what we should consider as we
make our text selections. But first, what is a text? Or rather, what has a text become?

Language A has become an overwhelming web of texts, languages, art and cultures,
where texts can be anything readable: books, songs, emails, social media, brochures, films,
paintings and even complexities like cities and living beings. The course now seems to
encompass everything: how we read and write the whole world, how we communicate
ideas in any subject area and how we integrate the various arts in dialogue toward
appreciation of aesthetic beauty and understanding big ideas. There is the danger that
the English (or Russian, Chinese, French ...) classroom is everything and nothing, but the
potential that it is a powerful space of discovery and joy.

The curricula we are investigating here and from which we are creating our own syllabi
have many of the possibilities above, but also give us parameters, luckily those that are not
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overly formulaic, with a lot of choice for you and your students. I like to think of the DP
courses as tasters; you will never teach all of ‘modern Japanese literature’, ‘the evolution of
journalism’ or ‘postmodern graphic novels’ in two years when you have different texts, times,
places and more to consider in your syllabus. However, you can help students along a path of
discovery and give them transferable skills to help them in future endeavours in the world

of language and literature, whether in an academic setting or on their own, as they read a
novel or the news on their commute. Ultimately, if we come back to the idea of a conceptual
understanding dependent on skills and content, we can see all these as building blocks
rather than linear checklists. The toolboxes will grow throughout the student’s lifetime.

» What is a text?

The IB uses two very specific designations for texts, which will be essential as you decide
on your syllabus. They put texts into categories of ‘literary’ and ‘non-literary’ before further
narrowing them into forms and text types. Although the etymology of literature tells us
that the word delineates to the written word, IB and others have given it a connotation

of art. Literature is language used as art and for IB, this is comprised of the four classical
forms: fiction (including graphic novels), non-fiction, drama and poetry. They can still
cover quite a lot of ground. If, for example, you enjoy an essayist who also writes journalistic
pieces, you can use their work in the non-fiction designation. David Foster Wallace, also
on the IB list of authors, is a great example for his diverse essays and journalistic pieces and
one that I shall show you as part of a sample syllabus. He writes about tennis and beauty in
his New York Times article ‘Roger Federer as Religious Experience’ (2006); he dives into the
complexities of grammar and language with humour and wit in ‘Authority and American
Usage’ (2001); he takes us to fascinating observations on culture and why Americans might
not get Kafka’s humour in ‘Some Remarks on Kafka’s Funniness’ (1998); I could go on

and on. You could use Wallace as some of your media non-literary texts in language and
literature or as literary essays in the literature course.

You will see that IB tries to distinguish these ‘literary texts” as ‘works’ of literature. Text
came into vogue with post-structuralism and postmodernism, allowing the reader to (re-)
interpret the work as a text. In other words, it gives the reader and contemporary context
agency rather than suppose a pre-determined intention and fixed meaning (in a work).
Roland Barthes wrote ‘From Work to Text’ in 1971 to explain this transition. Additionally,
Barthes argues that a text allows us to work beyond hierarchies established with ‘works’

of literature: ‘the Text does not stop at (good) Literature; it cannot be contained in a
hierarchy, even in a simple division of genres. What constitutes the Text is, on the contrary
(or precisely), its subversive force in respect of the old classifications.” However, there is ‘a
determination of the work by the world’ (Ibid.), a fixed meaning. In this way, a canonical
text might be a ‘work’, but we can still establish new truths from the classic by reading with
intertextuality, for example. Essentially, IB is probably just trying to help us distinguish
what is read in each course, but I think it’s important we bear in mind the meaning of

this language in the greater discourse of language and literature worldwide. IB is in no way
asking us to only study literary works as those fixed in meaning by a hierarchized history.

The literature course requires 13 literary texts in all 4 major genres for HL, and 8 within
at least 3 genres for SL, while the language and literature course requires 6 literary texts

in 3 genres for HL, and 4 within at least 2 genres for SL. You will see a chart on page 26
to keep track of all these numbers. There will be some differences in several language A
courses based on cultural methods of approaching literature. For example, for the Spanish
course, rather than prose fiction as we have in English, the approach is emphasized over
the articulation. Narration is a genre and includes both narrative verse and narrative
prose. For German, ‘prose other than fiction’ is specifically autobiographical prose. For this
reason, depending on your language of instruction, you may have to slightly adjust the
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tables [ present to help you navigate your literary text choices. A few minutes of defining
and clarifying will give you a table you can use repeatedly in reference.

We can draw on literature’s position in the greater dialogue of art. During the study
of the area of knowledge called the arts, many TOK courses will investigate the
question: what constitutes art? They may further break this down into what TOK
calls ’knowledge questions that ask’ for example, how art is a method of sharing
knowledge, or to what extent art reflects truth or the knowledge, of a culture.

To investigate the aesthetic and the purpose of art in literature, or more simply
literature as art, | recommend looking at the foreword to Oscar Wilde's The Picture
of Dorian Gray with your students. Wilde concludes in his preface that ‘All art is

quite useless’, explaining instead that the aesthetic and beauty rather than function
are most important. But then, the foreword is also a piece of art. Should we believe
him? Does it matter if we do? We will come back to this excerpt in the next chapter
as we investigate the conceptual focus: Beauty. In Wilde's novel, a painter character
and supernatural painting are central to the story, thereby including further questions
about the role of other art forms in society. The characters have debates about the
arts and the reader has to determine which perspective is valid.

If you study the whole text, you can go into another text type by looking at the
transcripts from Wilde’s trial (/rish Peacock and Scarlet Marquess: The Real Trial of
Oscar Wilde, compiled by Merlyn Holland, Wilde’s grandson, in 2003), in which he
was essentially accused of sodomy, and which used excerpts from his fictional book
as evidence. His responses and those of the lawyers create a rich dialogue of debate
around what literary art is and how it can or cannot be used as truth. Perhaps extend
this to the beginning of Virginia Woolf's ‘A Room of One’s Own’, which states: 'There
is more truth in fiction than in fact.” Allow students to respond in journals or create a
debate with students on each side. Overall, engaging in this topic of literature as art
makes students more aware of the purpose of such texts and helps them understand
why politicians like Barack Obama might declare: "When | think about my role as citizen
... the most important stuff I've learned | think I've learned from novels’ (Robinson,
2015), even though they are responsible for the improvement of the real world.

B Non-literary texts

On the other side for IB are the non-literary texts. These are texts that do not necessarily
have artistic value and are used more for communication between people, or for the delivery
of the news, as well as propaganda and advertising. It is a more comprehensive category and
looks at text types instead of genres. These include diary entries, feature articles, editorials,
pamphlets, websites, television show transcripts, radio shows, Twitter feeds, blogs and many
more. There is no exhaustive list from IB, though there are suggestions on page 21 of the
cuide, so be creative and also look at those texts from the exemplar course material.

The literature course does not require any non-literary texts on the syllabus, but I
recommend you still include some (as noted on my sample unit plans) as extension or
guided inquiry to give students a wider knowledge base. The language and literature
course requires at least six non-literary text types throughout the course, the IB
proposes some of these text types on pages 21-22 of the guide. This is probably too
few for your students to be adequately prepared for the unseen written commentary
(Paper 1), but this may be because the types are open to interpretation. If you consider
‘newspaper writing’ a text type, for example, you will actually have to go into several
text types in print and then online to make it a meaningful analysis with a clear
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understanding of the differences. A lot of what you can cover here will come down
to time and your students’ needs. There will always be more you could have covered,
and this idea is going to be something you have to let go of. Often doing something
better with a lot of care and mindfulness has a greater effect on your students than
covering a lot of ground quickly. You may have to adjust your pace to their needs on
a daily, weekly or yearly basis. Some things will have to be covered, but I would not
recommend you stay within the safety zone of ‘what’s likely to be on the test’.

B Do not fear new textualities!

Russian travel bloggers Murad and Natalia Osmann share their views of the world they
encounter on #FOLLOWMETO Travel

The world of blogs, hashtags, social media and online commenting are all important areas
to explore in the classroom. This is where students are doing much of their reading and
analysing of language and the world. We need to help them navigate with skills that can
transfer to forms of text we have yet to encounter. Do not be afraid of what are sometimes
called ‘new textualities’ but are often far from new. ‘New’ textualities also include
experimental literary platforms like hypertext fictions, multimedia poetry and web-based
interactive stories. If you are somebody who thinks teaching 21st century texts are too
new, please consider that we are now a couple of decades in!

I recommend also trying out web-based applications that allow you to access different
texts. For example, although Twitter can be overpowering if you receive notifications

and check your feed several times a day, learning what it is like to search by hashtag and
create content yourself will help you to more fully understand this firstly journalistic tool.
Snapchat is another one to try, even if you have negative preconceptions of this medium.
We conducted a self-evaluation of social media in one of my classes, where students
described the Snapchat experience as ‘more like real life’ and ‘not as scary as texts that
can be read over and over again’. Have you ever looked at a text message multiple times,
trying to decode the tone or the choice of language? Their idea that disappearing messages
were like ‘old school telephone calls’ had me intrigued, so I tried out the app to see how

it felt to be free of over-analysis. Keep asking your students what they are reading online
and what tools they are using to communicate — they know what is new! They know what
is being consumed. Whether you like the content or not, part of our job is to help them
navigate and decode. Keep exploring, and perhaps creating, too.

You can look at other types of texts as extension in your classroom. Of course, multimedia
texts are continuously evolving, which may make for good discussion if difficult to pin down.
Similarly, films can be used as part of the course, perhaps as adaptation or inquiry material,
but are not part of assessment. Or perhaps you have a lot of visual art or design students

and would like to make connections to a painting or the shape of a chair to understand a
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culture’s outlook on the world. Even more creatively, you can look at abstract texts, like the
city, or groups of people, that can be ‘read’. We shall investigate this possibility in the next
section. | find that often going beyond the curriculum and challenging students to think
beyond the parameters of the course helps students not only with motivation and interest
but also with their grades. Although these texts are unlikely to be a part of assessments, they
can give students a deeper conceptual understanding and can help them to discover a deeper
sense of purpose in the core texts. This purpose makes up the spine of their assessments.

W The three areas of exploration and the seven concepts

You will now have to put your chosen core texts into one of the three areas of exploration:
m Readers, writers and texts

®m Time and space

® Intertextuality: connecting texts.

These are required for this course, along with the additional seven concepts, but also allow
for a lot of creativity in interpretation and direction. They are areas you probably already
used in the old DP course, or whatever kind of senior language and literature course you
have previously taught. The structure of the areas does help to make the syllabus more
meaningful and manageable, though when you first see it, you might think there is way
too much ground to cover. Again, these are possibilities, and you are providing a more
focused area of understanding that can lead to future endeavours from your students.

The concepts provided should be discussed with each text, according to the guide. The
concepts are:

m Identity

w Culture

m Creativity

» Communication
m DPerspective

m Transformation

m Representation.

[ recommend explicitly linking two or three of the concepts to each unit of your course,
though you will naturally bring all of them into discussion. The IB guide is vague as to
how to use these concepts, giving you flexibility but perhaps also causing frustration.

To give the conceptual approach more meaning, I like to use my own focus areas, which
you will see on the charts that follow and in bold text in the accompanying explanations.
These focus areas are indeed concepts as well, but narrower ones. In the next chapter we
shall look at how to use both in a more purposeful and engaging course. In that chapter,

[ will also unpack the conceptual questions, looking at both angles you might take with
your students, as well as lessons and texts that work well with them. The accompanying
coursebooks in this series provide further breakdown of each question, with a chapter
focused on each one in the areas of exploration.

You can teach the three areas at any point over the two years of DP, but here I discuss
why you might consider a particular order, and I expand on this in the sample syllabi
explanations. In fact, the order | recommend is the order listed by IB in the guide, so they
probably also had this in mind. Let us now take an initial look at these areas and the
seven concepts.
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:—/ B Readers, writers and texts

Readers, writers, and texts: This area introduces students to the nature of language
and literature and its study. The investigation undertaken involves close attention

to the details of texts in a variety of types and literary forms, so that students learn
about the choices made by creators and the ways in which meaning is communicated
through words, images, and sound. At the same time, study will focus on the role
receivers play in generating meaning, as students move from personal response to
understanding and interpretation influenced by the classroom community. (IB, 2019)

IB poses the following inquiry questions:
Why and how do we study language and literature?
How are we affected by texts in various ways?

In what ways is meaning constructed, negotiated, expressed and interpreted?

1
2
3
4 How does language use vary among text types and among literary forms?
5 How does the structure or style of a text affect meaning?

6

How do texts offer insights and challenges?

The above questions seem to be a natural way to introduce your course. There is a lot
of room for personal responses from your students, introductions to various text types or
genres and beginning methods of analysis that will be needed throughout the course.
(If you are comparing to the old DP courses, this part most resembles Part 4 (free choice
and the individual oral presentation) combined with Part 2 (close study leading to the
individual oral commentary) in the literature course and pieces of the first two parts as
well as all of Part 4 in the language and literature course.)

This section will naturally begin preparing your students for the Paper 1 commentary due
to the prevalence of analysis skills. Experienced DP teachers know it is always a good idea
to start early with Paper 1 preparation! It is an assessment that can be easily neglected
until the end because it is not really a part of the syllabus. If you start early with this type
of close analysis, but by working with texts you are studying as a class, the commentary
work will likely come more naturally by the end of the course. Even better, you can

start this during MYP, or in collaboration with MYP teachers, if you are working at a
continuous through school. For example, your Year 10 and 11 curricula can have a heavy
focus on Paper 1- and Paper 2-style writing, supported by graphic organizers, classroom
notes, commentary wheels and other tools you can also use with DP students.

[ recommend using only the minimum of required core texts with this first area of exploration
and using it more as an establishing section. You might use slightly more accessible texts here,
depending on your cohort, or texts that allow you to have many teachable moments, covering
a lot of ground in genre study that you will cycle back to and develop later. For example, Mary
Shelley’s Frankenstein (1823) would give you a start with a classical text and genre, but one
with connections to scientific discovery, ambition and the need for companionship, among
other things. There are many TOK connections in the pursuit of knowledge from Victor
Frankenstein, as well as linguistic discovery from the Monster. Further, Shelley uses a classic
frame narration that includes the epistolary form as well as many allusions, especially to John
Milton’s Paradise Lost (1667). Bring the novel outward to film adaptation, its impact on pop
culture and where it sits in the dialogue of genetic engineering, and you have a wonderful
mini-unit to start you off. You could easily use this text to answer any of the questions above.
Other classical texts that come to mind that could accomplish a similar task: A Tale of Two

Cities (1859), Crime and Punishment (1866), The Catcher in the Rye (1951), Chronicle of a Death
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Foretold (1981) ... anything you think your students would respond well to, with a varied
number of themes and stylistic features that can be addressed.

Then, if you are teaching the literature course, teach one (SL) or two (HL) more core

texts that continue a focus area. Maybe you are looking at perspectives more closely? In
Frankenstein, we directly hear from Watson, Frankenstein and the Monster in a classic frame
narration structure. William Faulkner’s As I Lay Dying (1930) is a beautiful, sad and funny
story told from different family and community members’ perspectives following a woman’s
death. We even get the perspective of the deceased woman — a provocative idea for that
time! Or, you could focus on ambition and continue with William Shakespeare’s Macbeth
(1606), the ultimate portrayal of human ambition gone wrong, or Niccolo Machiavelli’s The
Prince (1513). We shall look more closely at thematic focus ideas in the next chapter.

If you are teaching the language and literature course, you could move from Frankenstein
to scientific articles about genetic mutation in different sections of newspapers (features,
editorials, even film reviews) then perhaps toward a dialogue on artificial intelligence
and what that has to do with Shelley’s questions about the definition of being human.
Numerous films and television shows can be used to bring reluctant speakers in your
classroom into the dialogue. Then you can move toward online blogs and multimedia
platforms that deal with the topic.

In this first section of the course, use a variety of forms, text types or narrative structures
to start a dialogue of how these affect readers. These become the skill blocks toward
conceptual understanding that can be used in formations with other content knowledge
as well. Use an array of literary and non-literary texts for language and literature, or
works originally in different languages for literature, to aptly prepare students for the
individual orals. Finally, use focus areas your students can easily connect to.

[ shall go into more detail about how to use this strategy and what texts you might choose
in Chapter 3, where we will connect text choices to unit planning, conceptual questions
and assessment.

B Time and space

Time and space: This area of exploration focuses on the idea that language is a
social capacity and as such is intertwined with community, culture and history. It
explores the variety of cultural contexts in which texts are produced and read across
time and space as well as the ways texts themselves reflect or refract the world at

large. (IB, 2019)
Here are the related questions IB poses:
How important is cultural context to the production and reception of a text!
How do we approach texts from different times and cultures to our own?!
To what extent do texts offer insight into another culture?

1

2

3

4 How does the meaning and impact of a text change over time!

5 How do texts reflect, represent or form a part of cultural practices!?
6

How does language represent social distinctions and identities?

The questions above about time and space may conjure memories of the contextual
elements required in literature’s old Part 1, which required an inquiring look at the works
in translation, and language and literature’s Part 3, which also asked for an understanding
of context. The latter course’s first two parts also looked at culture and context in relation
to language use and text type, purpose and audience.
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This part will naturally lead into your students’ work on the individual oral and HL essay,
both of which follow a line of inquiry developed by the student. They will build on closer
analysis of style and structure in the first part toward a deeper understanding of purpose
that is dependent on context.

Literature teachers may still want to use many of their works in translation for this part

of the course. Understanding the cultural context of a translated work makes sense. To
engage with Yukio Mishima’s The Sailor Who Fell from Grace with the Sea (1963), you need
to understand the Bushido Code, Japan’s relationship with Western Culture and Japanese
society post-second world war. To study Albert Camus’ The Stranger (or The Outsider
(1942), depending on translated title), one could look at existentialism, Algeria’s history
with France and possibly post-colonial theory. But then, you could take this approach for
anything. Other texts that deal explicitly with a time period or which are allegorical may
also be good choices. Cold War literature by Mary McCarthy or Paul Auster represent
ways that political threats impact personal psyches, and in turn become metaphors for the
greater world. An allegory like Arthur Miller’s The Crucible (1953) or Haruki Murakami’s
Kafka on the Shore (2002) represent opportunities for layered looks at history, the addition
of paired texts and connections to what they have to do with today. I take a closer look at
these two texts in Chapter 4; they may be two of the best you can include on your syllabus.

Language and literature teachers may similarly want to include their works in translation
in this section for similar reasons. However, you may also want to select a thematic focus
area, like censorship, which allows you to look at a variety of text types in different cultures
relevant to that topic. For literary texts, you might select something like Dai Sijie’s Balzac
and the Little Chinese Seamstress (2000), a novel (and later film by the author as filmmaker)
that takes us to the Chinese Cultural Revolution, or Azar Nafisi’s Reading Lolita in Tehran
(2003), a memoir of Iran’s revolution. Next, use different text types with similar context

(or a different one) to look at propaganda, media censorship or advertising campaigns.
Then, you could further pair it with another literary text with a more abstract setting that
addresses how texts engage with a global issue and how different societies might receive the
topic. Alan Moore’s graphic novel V for Vendetta (1989) or Aldous Huxley’s novel Brave
New World (1932) would work well. The discussion can move outward toward censorship
today: where is it happening and how? Should anything be censored? How can we draw

on history and historical texts to determine what, if anything, should be censored? How
are texts censored on the internet! Students might generate further extension texts in this
way, bringing in more types of media, blogs and even songs. In this way, you are creating

a syllabus that does not end with your teaching but extends into the students’ daily
consumption: news reading, web browsing or required reading in other subjects.

9 B Intertextuality: connecting texts

Intertextuality: This area of exploration focuses on the concerns of intertextuality,
or the connections between and among media, text and audience involving diverse
traditions and ideas. It focuses on the comparative study of texts so that students
may gain deeper appreciation of both unique characteristics of individual texts and
complex systems of connection. (IB, 2019)

Again, IB follows with six conceptual questions:

1 How do texts adhere to and deviate from conventions associated with literary forms or
text types!

2 How do conventions and systems of reference evolve over time?
3 In what ways can diverse texts share points of similarity?

4 How valid is the notion of a classic text!
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5 How can texts offer multiple perspectives of a single issue, topic or theme?!

6 In what ways can comparison and interpretation be transformative!

This section of the course is about a dialogue of literature and texts over time. The nature of
the questions posed are comparative and build on topics from the previous two parts, which

is why I suggest coming to this section last. The comparative nature means these texts should
be used to prepare for Paper 2. In the old course, students had between two and four texts to
prepare for the Paper 2, depending on the course and level. Now the idea that you can use any
text is completely freeing but can be overwhelming. How can students successfully prepare for
an exam on so many texts, including those studied more than a year ago! The answer is to not
necessarily prepare them all. Focus on this part of the course in preparation and possibly focus
on up to only four literary texts, even if you choose to use more in this section.

As I approach this section, I draw heavily on intertextual theory, which we will look at
more closely in the critical theory chapter (Chapter 4) in terms of its practical application.
Julia Kristeva must be given credit as the creator of the term ‘intertextuality’. The
Bulgarian academic became a part of the French post-structuralist movement and has
written extensively on this topic since the 1980s. Even if you do not assign or require

any of her work, you can make it available to students in extension. Kristeva and others
discuss the term in many articles, but I prefer to share “Nous Deux” or a (Hi)story of
Intertextuality’ (Kristeva, 2002) due to its parallel look at gender and culture (as intertexts)
and her extended use of a doughnut hole metaphor. They are topics that interest students
in a relatable and useful way, while the doughnut is a fun, memorable symbol.

For her, the intertext is the desire for what is missing; it is an absence. The doughnut hole is
the intertext: .. that American pastry which has a hole in the middle (corresponding here to
the loss of meaning) [Michael Riffaterre] envisions interpretation as a craving for the small
cake, a craving satisfied only when consuming what is around the empty hole, the “naught
(Kristeva’s paraphrase from Riffaterre’s Semiotics of Poetry, page 12, 1978). The key is that
something new is made in looking at texts together; big ideas are formed. Intertextuality

”

should be more than a timeline of literature. I shall expand on this in the next chapter, but
for this reason, on the accompanying planning charts, we represent this area of exploration
with a doughnut hole, with the negative space the space of thought creation.

All texts stand within the dialogue of literature, but some more explicitly help students
understand that dialogue. In this way, the canon of literature, or the classics, is likewise

not dead. The IB guide also explicitly asks teachers to include classical and contemporary
texts, though you might extend this to also mean non-canonical historical texts and
contemporary classics. I later recommend using several of Italo Calvino’s Why Read the
Classics? (1986) essays to provoke a dialogue about precisely that question. You might choose
here to look at texts that respond to those you have used in other parts of the course.
Allusions and allegories from the time and space area of exploration can be enhanced.

Modern texts that respond to classics can be paired to find the intertext. Take the
reworking of the sonnet form by a poet like Robert Frost and investigate why he uses a
similar form to Shakespeare but reshapes it, in ‘Design’, for example. Kate Tempest, in

a mixture of modern and postmodern style, delivers a spoken word poem/song on the
myth of ‘[carus’, which could be a topic to look at from different angles. Many poets
rework classical themes or structures, or even respond directly to classical tales, which
would make for a nice place to study poetry. Add to this that the Paper 1 commentary is
upcoming and it is a nice time to do some close analysis of shorter texts.

You might create a whole selection around a dynamic text you enjoy. Murakami’s Kafka
on the Shore is one of those rich in possibility. With constant allusions to other literature
and music, it contains many passages to investigate some of the above questions. The
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Japanese novel is a retelling of Sophocles’ Oedipus Rex (430 BC) but with a different
outcome. As the title suggests, it also engages heavily with the works of Franz Kafka as
well as other literary and musical allusions. Why not use these texts as well? Or consider
different Japanese responses to second world war trauma. You could choose to start with
the Murakami novel then select the texts you will read intertextually in collaboration
with your students. There are many ways this web can spin!

There are so many other ways to approach this area of exploration. You can look at a
comparison of different plays and their use of the tragic genre. You can investigate the
evolution of journalism, from classical to New Journalism, coined in the 1960s by Tom
Wolfe, and finally to the changes that have taken place in online journalism, including
multimedia texts. It really is endless!

Although themes and connections are likely to emerge naturally from any texts you choose
to teach, a carefully designed focus gives a course that covers a lot of ground, in terms of time
periods, cultures, genres and more. Focus areas will especially help in this section as you move
towards the Paper 2 comparative essay preparation. Above all, focus areas provide a sense of
cohesiveness and purpose, one that can endure and extend beyond the classroom experience.

B The seven concepts

These seven concepts designated by the IB are keywords we tend to use in our classrooms in
a variety of ways already, and contain rich connections to the IB core as well as ATL skills.
You can find a paragraph explanation for each of them in the guide, but the IB also states
that they are open to your interpretation. As we look at the development of syllabi and units,
you will see that I offer suggestions of explicit structural connections to each of the concepts,
but as long as you use the terms in discussion and formative assessments, your students

will have the tools they need to look at the course material in these ways. I include a few
questions to get you started, in which you will already see crossover among the concepts. You
might want to use these as carousel questions or journal prompts within your course.

What does it mean to be human and how do we see this in the text?
How is the writer’s identity represented in the text?

How does the reader’s identity affect the way one reads a text?
How can we communicate individual perspectives?

How does the text convey a cultural identity?

Identity

How does a text relate to its context?

In what way is the text part of a dialogue of literature of a particular
culture?

Do texts create cultural identities or do the identities shape the texts?
How do texts demonstrate a transformation of culture over time?

Culture

How does imagination affect the creation and reception of a text?
What is the purpose of creativity in society?

How does creative thought shape identity?

How original is the text and how might a response

or pastiche also be considered creative?

Creativity

Communication | = How is a ‘relationship ... established between a writer

and a reader by means of a text’ (IB guide)?

What is the purpose of media communication in society?
= How can we correctly interpret the intended message of a text?
=  What does communication have to do with the human identity?

Perspective = What insight does the perspective of the text offer?

= How do changes of perspective within a text or between
different texts allow us to better understand a theme?

= How is cultural perspective communicated in a text?

= How does social media (or other text types) allow us to view multiple
perspectives on a theme?

= To what extent do texts limit perspectives?
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Transformation | = How does the dialogue of literature demonstrate
changes in ideas or text types over time?

= How does adaptation demonstrate and interact
with ideas from the original text?

= What does a text type’s evolution have to
do with purpose and context?

= How can a text or texts transform a reader’s perspective?

Representation | = To what extent do fictional texts represent reality?

= To what extent do non-fiction texts have a duty to represent truth?

= What philosophical perspectives are included in texts to
understand the author’s interpretation of reality?

= What do art and aesthetics have to do with reality and truth?

W Pulling it together

To some extent, you will use all of the IB areas of exploration and concepts throughout
your course. You are meant to devote an equal amount of time to the three areas and the
seven concepts. However, this need not be reflected in your course design, as you shall see.
Instead, spontaneous discussions, student-led explorations and reflective comparisons will
help you to devote time to all these aspects throughout the DP.

You might even choose to mix up the parts explicitly rather than keep a linear evolution.
You could choose to focus on different conceptual questions spread through the course,
but this might become unnecessarily complicated since nothing keeps you from touching
on areas addressed in the other parts. This is another reason why I suggest the focus

areas: the focus may be a more specific concept, thematic in nature, or it may have a more
structural or contextual focus, even a literary or artistic movement.

Familiarize your students with all three parts of the course and the related questions early
on. They may begin to make connections in discussion, journal responses and other
formative work before you even explicitly teach the part of the syllabus you have designed to
correspond to the designated questions. The effect of cycling back will be that students will
have an even better grasp on how to respond to all the questions by the time they arrive at
Paper 1 and Paper 2. In fact, they will need what they have learned from all three areas of
exploration in order to successfully complete the exams independently. I recommend that
each question is addressed at least once explicitly and thoroughly, even though implicit
responses will continue. Perhaps even make students responsible for creatively presenting
their ideas on a particular exploratory question to the rest of the group.

B Requirements and considerations

Before considering how assessment and more detailed timing fit into the bigger picture,
let us bring together what we have learned about creating your syllabus. This simple chart
will help you see the requirements for each course. For any course I teach, I use a chart
like this to refer back to at any time I am considering a change. | have made near mistakes
with the matrix in the past; this can cost your students a minimum of two points on

an assessment they are completing. It is easy to do when you have an exciting text idea.
Additionally, you risk not exposing students to the wide range of texts IB rightly asks us
to deliver. Finally, in the name of fairness, students are bound to compare their syllabi
with those of others (even online). We have a duty to be transparent with students about
requirements and the nature of creating a syllabus. This extends to assessments as well,
and I shall later help you explain the mysterious way a mark from 1-7 is finally calculated.

A couple of items on the chart that follows on page 26 have not yet been defined here and
some may need brief reminders.
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Literary texts are those of artistic value in one of the four classical
literary forms (fiction, non-fiction, drama, poetry).
Here a text counts as:

* 1 single major work (novel, memoir, etc)

« 2 or more ‘shorter texts such as novellas’ (IB guide)
¢ 5-10 short stories

« 5-8 essays

« 10-15 letters

* 15-20 poems or an epic poem of 600+ lines.

Any anthology counted as a literary text must be from the same author.
There are slight differences for several languages other than English;
check the information carefully on My IB. If in doubt, write to IB Answers

Freely chosen texts
(FC) are those
literary texts that
you consider of value
but do not need to

for approval and keep the email.

DP language A syllabus requirements

be on the IB list.

L7l VL SL language HL language

(prescribed reading angd J angd J

list) 1s the list of SL Iite_fr_f_,atu'f'é HL literature | literature literature

S ueue T ek Number of literary texts 9 13 4 6

works you may i

select for your Freely chosen texts (FC) 2 4 2 2

literary texts: Texts from PRL-a 4 5 1 2

* PRL-a = those Texts from PRL-t 3 4 1 2

91’1811'13113’ published Forms (poetry, fiction, 3 4 2 3

in your language A non-fiction or drama)

* PRL-t = those Time periods 3 3 2 3

translated to your Places 3 A 5 3

language A by _

someone other than Continents 2 2 2 2

the author. Use of literary At least 2 At least 3 At least 1 At least 2
texts across areas per area of per area of per area of per area of
of exploration exploration exploration exploration exploration

Non-literary texts - Non-literary texts No No At least 6 At least 6

are any other . requirement  requirement text types text types

written, oral or
visual texts you
find merit in
teaching.

Time periods have been purposefully vague in the past. Now the IB
requires you use the centuries indicated on the PRL. It 1s always good to
have a range here that includes different time periods from the 20th
century. Non-literary texts should also cover a range of time periods,
though it is not explicitly indicated on the syllabus.

Places refer to countries or regions of any texts on your syllabus, as
indicated on the PRL. Additionally, each course requires a minimum
coverage of two continents for literary texts. Again, especially with the
addition of non-literary texts, it would be ideal to cover many more
places, but this more lenient requirement now allows you to, for example,
focus on a single country for a part of the course.
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Authors may not be studied twice as core texts in either course. Additionally, students
taking a second language A should not study the same author in each course. The student
may write an EE on a studied author’s work, but it must be a different text than was
studied in the classroom.

This chart contains all textual requirements. However, I would start with some ideas of
what you want to teach, based on your passions or those of your students, and go back to
the chart to build from there. You could begin with a list of 20 texts you love then look at
some connections between them in terms of possible focus areas. Or, circle within the list
a singular text you must teach and build from there. Then have a chat with a colleague
about your choices. They will have new ideas that you can jot down for consideration.
Some texts that work for some teachers do not work for others, and that is absolutely fine.
But sometimes they will have the key to your syllabus. You can also do this through the
forums on My IB. Language A teachers at small schools or those who conduct the course
in an uncommonly taught language can benefit especially from the online forums. I also
like talking to teachers with a different language A to find out their favourite books in
their language and culture for my texts in translation. If you have students completing
the bilingual diploma (taking two language A courses), you may also want to coordinate
who is teaching what. I was both very pleased and extremely disappointed when I found
out that Kafka — one of my favourites — was a frequently used author with our German A
teachers in Vienna. [ was happy to build off of their knowledge of his work but took him
off my syllabus when students told me how much they loved his work ... because they had
already studied it.

If you are beginning to feel overwhelmed, maybe start with one of my sample syllabi on
the next few pages, or that of a colleague’s (again, the online forum can help you here) and
tweak it according to your own ideas. All of this further information will be followed by
an easy checklist for you to use on your own or with a colleague, or even your students,
after you have a draft syllabus.

Here are the final items to consider for text selection, which are not required but will add
richness to your syllabus:

m Sex: You may want to consider the sex (or gender identity) of your authors or
protagonists to ensure that you include a range. Sometimes with the classics, it can be
easy to inadvertently leave out female voices.

m  Sexual and gender identity: Please do not shy away from including a text that grapples
with sexual or gender identity in some way, or is somehow included in the dialogue of
queer literature (more on queer theory to come in Chapter 4). Virginia Woolf’s Orlando
(1928), James Baldwin’s Giovanni’s Room (1956) and Jeffrey Eugenides’ Middlesex
(2002) are all great choices. Remember that for all these categories here we are only
considering the literary text selection. Each of these aspects might be addressed further
in the non-literary texts. For example, you could take a look at gender identity in
Thailand by starting with an academic text: Peter A. Jackson’s ‘An Explosion of Thai
Identities: Global Queering and Re-Imagining Queer Theory’ (2000) and follow with
current mixed media online texts on the subject in Thailand (preferably in Thai).
These could include news articles, blogs and Twitter hashtags.

® Race and culture: Beyond the original language of the text, which IB requires you
vary, you will want to pay attention to having voices of different racial and cultural
identities, including nationality, religion and subcultures. Any of these identities may
again be of the authors or the subjects of the writing. Minor voices are especially
important to include.
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m Length A lot of language A teachers choose and advise to teach shorter literary texts.
[ think this advice is only useful to some extent. There is less ground to cover when
your texts are shorter, but they are not necessarily the correct ones for your classroom.
They can unnecessarily limit you and your students with the added negative of your
students reading less and feeling less courageous about tackling longer works in the
future. I recommend a combination; when teaching a long text, feel free to look
at some sections more as a whole and analyse short parts more in depth that are
representative of other parts. Equally, do not shy away from very short but provocative
texts. You have a lot of flexibility in your choices, and sometimes spending a whole
week on a single poem or short story might be worth it.

m  Difficulty: Challenge your students! Give them some texts that are easier to handle, but
even if the vocabulary is ‘easy’ there should be some difficult ideas in there. A course
without challenge is a boring course; it is one that lacks student motivation through its
safety. You might decide to make your most challenging diction in the form of short texts,
like poetry and short stories. Jorge Luis Borges’ short stories come to mind here. Likewise,
you could take something like Monster by Walter Dean Myers (1999), which has an easy
lexical score but deals with the difficulty faced by a young man on trial for his life. Further,
its mixed print media of script, diary entries and graphic novel is fantastic for analysis.

m  Accessibility: Depending on how your school works, you might have books for students
to borrow, use a supplier for a big student book order or ask students to purchase them
on their own. Check if books are out of print, difficult to find or too expensive for the
school or students to afford. Depending on your language of instruction, there may
also be some PRL-t texts which you cannot find in your language, or only one which
you do not like the translation of. Sometimes there are ways around this (used books,
online texts, your own translation, etc) but you need to investigate before setting the
syllabus.

Given all the above considerations, you need to finally consider: who are your students?
What are their levels of reading?! Their motivations for taking the course! Their personal
conflicts (if you are aware of these)? What are the languages they can speak? The places
they have lived? Try to find out more before you set your syllabus in stone. Perhaps you
work at a small school and know your incoming DP cohort or can poll the students before
the summer holiday. Otherwise, you can keep at least a few texts flexible until you meet
who is in the room.

There is no formula to choosing texts based on your students. For example, recently about
a quarter of my HL literature class came from Spanish-speaking South America, and they
shared some of their culture with us as we read Gabriel Garcia Marquez’s Chronicle of a
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